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International Internship: From the Learners' Perspective
by Eileen M. Bragg
"he présentation was a report of a six-month training program designed to provide a professtonal development expérience in the field of
nternational development for a Newfoundland community collège employée. The speaker was the candidate selected to partictpate in the
raining program. She demonstrated her development of competencies as a self-directed learner and stressed the importance of understanding
le learning process rather the acquisition of spécifie knowledge of international affairs. Stratégies for helping her learn how to take more
esponsibility for her own learning and reflections of the usefulness of this approach were presented in an informai interactive way to allow
articipants in the présentation to hâve input and share their own understanding and expériences in the field of international development.
*rologue
In January 1991, I was given the opportunity of participating in a six-month professional development
>rogram at the Canadian Centre for International Fisheries Training and Development (CCIFTD) in St. John's,
Newfoundland. The program provided informai, job-shadowing expérience which was both novel and
:hallenging. In this présentation, I am going to examine what I learned about international development through
in analysis of how I learned the principles and practices of international development. This examination and thus
his présentation is really about self-directed learning.
Introduction
Malcolm Knowles (1975) argues "that most of us only know how to be taught; we haven't learned how to
earn" (p. 14). Brundage & MacKeracher (1980) agrée and stress that in éducation learning activities can focus on
»ntent to be learned or processes to be used. Pike & Selby (1988) raise the issue that trainers and educators in
^orth American educational Systems hâve historically tended to concern themselves with designing relevant
montent for the acquisition of knowledge while overlooking the need for development of process skills.
While the designers of the six-month training session had compiled a three-tier learning program which
ncluded knowledge, expérience and task-related éléments, I was also encouraged to explore community collège
ssues and to be an independent learner in order to make the expérience as valuable as possible (Bragg, 1991). As
[ was deeply immersed in graduate studies on adult éducation at that time, it was an idéal opportunity to validate
esearch on self-directed learning.
Wy Expérience
I use the term self-directed learning to describe a "process in which individuals take the initiative...in
liagnosing their learning needs, formulating learning goals, identifying human and material resources for learning,
:hoosing and implementing appropriate learning stratégies, and evaluating learning outeomes" (Knowles, 1975, p.
18). Self-directed learning usually takes place in association with the help of resource people or mentors. In my
»se, I was fortunate to hâve two mentors, a maie and a female model who offered interesting yet differing
jerspectives into the fïeld of international development.
With their help and collaboration, I became very enthusiastic about international development. This led
ne to keeping a diary of events and observations during my learning period. I decided early in the program to
<vrite monthly summary reports to the Président of the Collège in order to inform him of the progress and value
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of the training. Upon completion of the program, I reflected on my expériences as a participant in the program.
The diary, monthly reports and reflection exercises were the resources used for an analysis of my learning. I
used the findings from the analysis as the basis for the présentation at ACCC.
Présentation at ACCC
I briefly discussed the assumptions associated with teacher-directed vs. self-directed learning and outlined
the différences between pedagogy and andragogy. An invitation was then extended to the audience to cooperate il
a séries of simulation exercises to demonstrate the éléments of an andragogical model of learning. I wanted to
challenge and involve the participants in an experiential-style workshop. Participants were grouped into dyads an<
assumed rôles of mentor/learner similar to my expérience at CCIFTD.
Five éléments of an andragogical process design were explored and participants completed a séries of
exercises to help clarify each élément:
Elément #1: Climate setting
Participants introduced themselves and completed an exercise to help them begin to expérience other
learners as coUaborators and to begin to identify the resources each leamer can provide to the other learner
for mutual learning.
Elément #2: Diagnosing needs for learning
As the field of international development was a new field of inquiry, a review of the literature was needed
in order to acquire a philosophical basis for my understanding of the field and to détermine what needed to
be learned. Participants were given a séries of acronyms to explore. Their meanings and foundations
were mutually discussed amongst participants.
Elément #3: Learning goals
I explained that to hâve clear direction for learning, I set monthly goals that were measurable and
meaningful. Thèse were reported in monthly summaries to the Président. I advised participants that if
they were truly interested in fully understanding the field of international development that they too must
reflect upon what, why and how of their own learning and to set their own goals.
Elément #4: Engaging in learning activities
An exercise in using human resources proactively was conducted. Participants formulated two questions
that they wanted to get answers from their partners. Participants reflected on the expérience. I described
an overseas expérience that took place during my training that brought together ail the éléments of the
proposed program. I suggested that to fully understand the field, one must definitely spend some time
working in another country.
Elément #5: Evaluate learning
The séries of reports written during the training program were described with stress on the importance of
reflection as a form of évaluation. Participants were encouraged to assess the présentation and their
participation by completing a one-word évaluation form.
Conclusion 2D38
My intention in presenting at the conférence was to examine self-directed leaming by comparing it to my
îxperience in a professional development training program at CCIFTD. Gardner (1963) states that the "ultimate
goal of the educational System is to shift to the individual the burden of pursuing his own éducation" (p. 11). I
support that statement and encouraged the audience to develop an awareness of the importance of the process of
leaming and the skills required to excel in self-directed study.
A comprehensiveness, easy-to-follow book for developing compétence as self-directed inquirers, Knowles'
Self-directed Leaming Guide for Learners and Teachers, was suggested as a resource for designing stratégies for
students in the post-secondary System.
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